Gracelands Nursery School 2025-2026
[bookmark: _Toc400361362][bookmark: _Toc443397153][bookmark: _Toc357771638][bookmark: _Toc346793416][bookmark: _Toc328122777][bookmark: _Toc338167830][bookmark: _Toc361136403][bookmark: _Toc364235708][bookmark: _Toc364235752][bookmark: _Toc364235834][bookmark: _Toc364840099][bookmark: _Toc364864309][bookmark: _Toc400361364][bookmark: _Toc443397154]Early Years Pupil Premium Strategy Statement
This statement details our school’s use of early years’ pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our early years’ pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 

Early Years Pupil Premium | EEF
School overview
	Detail
	Data

	School name
	Gracelands Nursery School

	Number of pupils in school (October 2025 Census + flexible funding)
	73 (71+2)

	Proportion (%) of pupil premium eligible pupils 
(October Census)
	34/73 = 47% 

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2025-26, 2026-27, 2027-28

	Date this statement was published
	18th November 2025

	Date on which it will be reviewed
	Autumn 2026

	Statement authorised by
	Samantha Richards

	Pupil premium lead
	Samantha Richards

	Governor / Trustee lead
	Michelle Howles – Chair of Local Committee
Sean Delaney – Chair of Full Governing Board


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£22,230 (indicative)

	Recovery premium funding allocation this academic year
	£0

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
	£22,230 (indicative)


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Our intention is that all children, irrespective of their background or the challenges they face, make good progress and are on track in all areas of the Early Years Foundation Stage when they leave us to go to primary school. The focus of our early years’ pupil premium strategy is to support disadvantaged pupils, including those that are looked after or previously looked after, to achieve that goal and close any gaps in their knowledge or skills, as well as do all we can to improve children’s health and well-being.
We will consider the challenges faced by vulnerable pupils, such as those who have a social worker and children with special educational needs. The activity we have outlined in this statement is intended to support all children’s needs, regardless of whether they are disadvantaged or not; however, we pay particular attention to barriers to learning faced by our vulnerable children.
High-quality teaching is at the heart of our approach, with a focus on areas in which disadvantaged pupils require the most support, and in particular speech and language development. This is proven to have the greatest impact on closing the disadvantage attainment gap. 
Consistent access to outdoor learning has proved over many years to be an opportunity that targets many of the challenges our children face and helps them develop the attitudes, knowledge and skills they need to succeed at primary school. 





Challenges and intended outcomes
· The key challenges to achievement that we have identified among our disadvantaged pupils.
· The outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved
	
	Detail of challenge 
	Intended outcome
	Success criteria

	1
	Disadvantaged pupils generally have lower levels of social interaction and communication skills than their peers. 
Among all children, the majority are arriving at nursery with social communication skills below that expected of their age.
	Improved social communication skills 
	Children to have the gap closed in their communication and language abilities. Progress made in communication and language assessments by the time children leave nursery. Majority of children reaching age related expectations for communication and language, and all children making good progress.
Children’s social interactions become more advanced, matching those expected of their age by the time they leave Nursery.
Children are exposed to and engage in high quality interactions with adults in the setting. (C&L assessment data and observation, PSED assessment data)

	2
	Disadvantaged pupils generally have lower levels of speech, language and vocabulary than their peers. 
Among all children, the majority are arriving at nursery with language and a breadth of vocabulary that is below that expected of their age.
This may be as a result of less early social communication opportunities and/or attributed to less access to books, broad lived experiences, enrichment activities and educational toys outside of school.
	Improved speech, language and vocabulary
	Reduced gap in children’s Wellcomm score by at least one band by the time they leave nursery. (WellComm assessment data)
Reduced attainment gap in children’s communication and language. Progress made in communication and language assessments by the time children leave nursery. (C&L assessment data)
(Inc. through enrichment experiences and opportunities at nursery): Children are exposed to and use new vocabulary learnt through their everyday play and conversations, through consistent high quality indoor and outdoor experiences, high quality teaching, and through both internal and external enrichment opportunities.
Improved language and vocabulary positively impacts all areas of learning and children’s knowledge, confidence and their social communication.

	3
	Disadvantaged pupils and vulnerable pupils, often have less developed gross motor skills than that expected of their age. 
More and more children are deemed overweight or obese (Startwell Birmingham statistic of 21.4%, 10.2% obese; both above national) and do not get the recommended 180 minutes of physical activity per day. Obesity at a young age can impact lifelong health.
Our pupils who face disadvantage often do not have access to a garden space or have limited garden space. This can impact on overall wellbeing, and result in less developed gross motor skills.
Less developed gross motor skills can affect posture and the development of fine motor skills, significantly affecting writing ability in the later educational phase. 
	Improved gross motor skills and physical development
	Children access physical opportunities daily, both indoors and outdoors, that positively impact their gross motor skills and frequency of movement.
Children’s gross motor skills strengthen. They have increased control over their torso, larger muscle groups and limbs.
Children are experienced and skilled in large-scale movement.
Children are ready for the demands of table sitting, posture stamina and writing in the next phase of their education.
Children’s fine motor skills progress as a result of improved gross motor skills. (assessment data)

	4
	Among our disadvantaged pupils, a higher number have parent carers with mental health/wellbeing challenges, and potentially impact parenting capacity. Children with lower levels of well-being often develop at a slower rate in all areas of learning and are often less susceptible to teaching/learning and lower engagement levels.
Lower levels of mental health in parents (and children) may be heightened by more recent deprivation factors and the cost of living crisis.
	Improved wellbeing and self-confidence

	As seen through improved concentration, engagement, involvement and independence skills. Children demonstrate good involvement levels and good well-being levels and increasing independence skills are observed for all children. (observation)
The majority of children are on track to / meet age related expectations in PSED when they leave nursery. (Assessment data)

	5
	Our disadvantaged children often arrive at nursery having had insufficient breakfast and less able to concentrate on their learning, demonstrating lower levels of well-being and engagement. 
	Children are well-nourished and ready to learn 
	Children demonstrate a readiness to learn and an eagerness to learn.
Children have access to toast, healthy snacks, fruit and milk at Nursery.
No child struggles with concentration as a result of being hungry.
Children develop healthy eating habits which will stay with them for life. (observation of readiness to learn as well as access of healthy snacks.)

	(Shown through baseline assessments, Wellcomm assessments, observations of children, initial meetings with parents and ongoing informal discussions with parents)


[bookmark: _Toc443397160]Activity in this academic year
This details how we intend to spend our pupil premium this academic year to address the challenges listed above.
Teaching
Budgeted cost: £10,120
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Expert creative arts teaching
Staff CPD in using creative arts to support language development, social interaction and wellbeing 
£3515
	Neuroscience tells us that good quality creative arts and movement provision in the Early Years is a fantastic way to support the early development of speech, language, and literacy.
The benefits of the arts have been highlighted for all ages and could address developmental gaps, particularly for disadvantaged children’s social and emotional development. Strong social and emotional skills in preschoolers pave the way for early school success and a brighter future.
The benefits of creative arts in the early years - Research Explorer The University of Manchester
EEF EYFS toolkit:
[image: ]https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches 
	1,2,4

	CPD for staff
Focus on
-language acquisition and strategies/ pedagogy for maximising language
-developing children’s vocabulary
-social communication development
£1600
	There is strong evidence to suggest staff that are well-trained and have their pedagogy and knowledge developed are most likely to have the greatest impact on children’s learning. This is particularly crucial with regards to knowledge of early child development for EY practitioners.
Staff CPD:
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1672861015

‘High-quality education and care are important for all children, but the benefits for socio-economically disadvantaged children are greater.’
Early Years Pupil Premium | EEF
	1,2

	Ensure purposeful, high quality outdoor opportunities and resources to support high quality teaching and learning outdoors, and maximised opportunities to be physically active
Improve outdoor resources to support development of gross motor skills
£1000


	There is strong evidence that shows that children’s academic attainment, social development, language and communication and emotional well-being is increased as a result of good gross motor skills.
Children with poor GMS are more likely to have lower self-       esteem and higher levels of anxiety. 
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC5117028/

Gross motor skills affect wellbeing and give children                  opportunities to socialise in play. Confidence and coordination in gross motor skills are essential for children in developing their fine motor skills.
https://help-for-early-years-providers.education.gov.uk/physical-development/gross-motor-skills#why-gross-motor-skills-are-important
	3,4

	Purchase / plan for enriching experiences as part of the everyday curriculum offer 
e.g. real life experiences, real resources, cooking, hands on experiences, Living Eggs, author visit

Involve parents termly in shared enrichment activities in nursery.
£1000

	There is great value in showing children the awe and wonder of the world and making experiences possible that may not happen in their everyday lives.
‘Children from disadvantaged backgrounds benefit from experiences and activities that they may not get out of school.’
Enrichment experiences support language development, wider knowledge, emotional well-being and create memories that     children can then connect to later experiences.
https://www.eyalliance.org.uk/cultural-capital-eif-what-you-need-know
Vocabulary gap:
‘Children’s vocabulary skills are linked to their economic backgrounds. By 3 years of age, there is a 30 million word gap between children from the wealthiest and poorest families.’
https://www.naeyc.org/resources/pubs/tyc/feb2014/the-word-gap

Early Years EEF toolkit:
[image: ]Parental engagement | EEF
	1,2,4

	Purchase, update and replenish core books sets 
£630
	There is strong evidence of the correlation between exposure to a range of high-quality books and children’s vocabulary and future academic attainment.
EEF EYFS toolkit:
https://educationendowmentfoundation.org.uk/early-years/toolkit/early-literacy-approaches 
[image: ]https://www.oneeducation.co.uk/news-blog/mind-the-gap-why-prioritising-vocabulary-matters
Vocabulary gap:
‘Children’s vocabulary skills are linked to their economic backgrounds. By 3 years of age, there is a 30 million word gap between children from the wealthiest and poorest families.’
https://www.naeyc.org/resources/pubs/tyc/feb2014/the-word-gap
There is strong evidence of the correlation between exposure to a range of high-quality books and the use of story developing wider knowledge in children.
	1,2

	Sensory room visits teaching, universal
· Communicate and social interaction

(1x half day p/week @£95p/day, 25 weeks autumn & spring)

£2375
	Early Years EEF toolkit:
[image: ]Communication and language approaches | EEF

Sensory rooms have a profound impact on communication and interaction in early years settings. They provide a calming space that helps regulate emotions, essential for managing overstimulation and enhancing focus. Sensory rooms help facilitate sensory-motor skills, communication and social interaction. The inclusive nature of sensory rooms cater to diverse sensory needs, making them beneficial not just for children with Special Education Needs, but for all learners. By cultivating a multi-sensory experience in a safe space, sensory rooms can improve overall educational outcomes, as well as promoting lasting cognitive, social and emotional skills.
Sensory room – Ideas and benefits for Early Years settings | Learning and Development | Teach Early Years
	1,2,4



Targeted academic support (e.g. one-to-one support / structured interventions) 
Budgeted cost: £10,830
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Adult led 1 to 1 / small group speech and language / social communication interventions

(3x half days per week, £95p/d)


	The research on WellComm interventions has shown positive outcomes who are assessed and supported using the toolkit. Early intervention can significantly increase language skills development. 
The Wellcomm halo Effect: Using Evidence informed research to underpin practice | Stronger Practice Hubs

EEF toolkit:
[image: ]High-quality interactions | EEF

	1,2,4



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £1280
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Internal and external trips/ experiences/ visits/ visitors subsidised/paid for (PP eligible)

£880
	There is great value in showing children the awe and wonder of the world and making experiences possible that may not happen in their everyday lives.
‘Children from disadvantaged backgrounds benefit from experiences and activities that they may not get out of school.’

Enrichment experiences support language development, wider knowledge, emotional well-being and create memories that     children can then connect to later experiences.
https://www.eyalliance.org.uk/cultural-capital-eif-what-you-need-know
Vocabulary gap:
‘Children’s vocabulary skills are linked to their economic backgrounds. By 3 years of age, there is a 30 million word gap between children from the wealthiest and poorest families.’
https://www.naeyc.org/resources/pubs/tyc/feb2014/the-word-gap
(Contribute to EYPP eligible children’s cost of external visit)
Early Years EEF toolkit:
[image: ]Parental engagement | EEF
Provide at least one opportunity per year for parent carers to engage in external visit experiences with their child
	1,2,4

	Breakfast provided to ensure children are fed and ready to learn
£400
	Young children are growing quickly and have high energy and nutrient requirements for their size. They also eat smaller amounts than older children and adults, so it is important for them to eat regular meals and snacks that contain sufficient energy and nutrients for their needs.
Research shows that eating breakfast in your early years setting has positive effects on children’s concentration, supporting their morning learning, as well providing energy until their next snack or mealtime.
It’s important that your setting views breakfast as equally important as other meals and snacks.
The morning meal plays an important role in providing children with daily nutrients and energy that they require for growth, play, development and learning.
Breakfast in Your Early Years Setting - Early Start Nutrition
	5	



Total budgeted cost: £22,230
SUMMARY:
[bookmark: _Hlk213961652]Teaching (for example, CPD, recruitment and retention) = £10,120
· £3515 art and media teaching & CPD - C&L and wellbeing focus (£185 x 19 sessions)
· £1600 CPD - play pedagogy and language development (away day)
· £1000 outdoor opportunities and resources
· £1000 wider experiences as part of the everyday curriculum
· £630 books to support teaching of new vocabulary 
· £2375 sensory room visits teaching, universal (1x half days per week £95p/d, 25 weeks – autumn & spring
Targeted academic support (for example, tutoring, one-to-one support structured interventions) = £10,830
· Adult led 1 to 1 / small group speech and language intervention (3x half days per week, £95p/d)
Wider strategies (for example, related to attendance, behaviour, wellbeing) = £1,280
· £880 External trips subsidised (£20 per child)
· £400 Breakfast (£10.50 p/wk)
TOTAL = 22,230
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year.
		Autumn 24
	Spring 25
	Summer 25

	28 EYPP children
0.68p p/h
	39 EYPP children
0.68p p/h
	44 EYPP children
 £1.00 p/h

	£3712.80
	£4773.60
	£8580

	Academic Year funding

	£17,066.40



· Communication and language focus
Staff were supported to further develop their skills and strategies to maximise opportunities to develop children’s communication and language skills. This included CPD, sharing information about National strategies and modelling high-quality interactions. 
External professionals, Speech and Language Therapists, supported the team to complete a               communication audit and identify areas to develop that we learnt more about.
WellComm embedded in everyday practice.
· ICT – tablets and Sonos speakers for music
New tablets were purchased and Sonos speakers that are suitable for use indoors and outdoors. The increase in music and IT enhanced the curriculum offer.
· Outdoors equipment
Outdoors large scale and small scale physical equipment was purchased. Including A frames to suit different ages, ladders, large steps blocks and ramps.
· Hands on, high quality experiences throughout curriculum offer, enhancing lived experiences and quality play 
The additions to the learning environment ensured children had hands on experience of plenty of vegetables and fruits, flowers and herbs, a variety of teas and baking ingredients consistently across the year. 
We provided opportunities for awe and wonder through meaningful and enriching learning                  experiences. The impact of our high-quality teaching was that children’s knowledge built up over time and prior learning was consolidated through development of skills. Children displayed high levels of    involvement and well-being, as captured through internal observation, monitoring and governor visits.
Children visited the local church and temple on local walks.
· Core books and other books, focus on new vocabulary 
New core books sets were purchased as well as regularly reviewing and stocking latest releases and books linked to curriculum themes and children’s interests. The vocabulary development of words in context, through stories was hugely impactful.
· Language intervention – 1:1 and small group (WellComm, intensive interactions and Attention Autism)
We planned for WellComm interventions to develop language skills. These took place within               continuous provision, during targeted intervention groups and within group times. 
Children with speech and language difficulties were identified and all EYPP children had access to     specifically planned intervention groups.
Each targeted session had a cycle of observation, planning and implementation. Impact was moderated by our WellComm Communication Champion. Our evaluations informed our summative assessment.
We also focused on Listening and Attention through ‘bucket time’ intervention (Attention Autism), as pre-skill development for children not yet making progress in verbal communication.
· Breakfast and vegetable snacks purchased and offered consistently everyday
· Internal and external visits and experiences
During the year, we had a storyteller come to share stories with children and do a workshop with      parents on storytelling.
Children and parent carers visited Birmingham library on the train and experiences some of the        wonders of Birmingham Christmas markets. This cost was covered for pupil premium eligible children.
Children and parent carers visited Attwell Country Farm in the summer term, travelled there by coach and exploring the whole farm park. This cost was subsidised for pupil premium eligible children.
Throughout the year, we have tracked and monitored the experiences and progress of these children. Data shows that children make accelerated progress in comparison to their starting points. Carefully planned activities have been designed to support each individual child to narrow any gaps in knowledge, skills, understanding and vocabulary, and to support them to make the best possible       progress. 
Staff are skilled in scaffolding and extending learning to build on children’s knowledge and support good progress across all areas of learning. 
Nursery 2 (big nursery): TREND – gap significantly reduced by end of year
	
	All
	EYPP
	Non-EYPP

	
	On track aut
	Met sum
	On track aut
	Met sum
	On track aut
	Met sum

	C&L
	64
	81
	38
	79
	68
	82

	PSED
	74
	88
	52
	88
	72
	87

	PD
	68
	88
	45
	85
	68
	85

	Lit
	56
	78
	32
	69
	61
	90

	Math
	53
	77
	38
	82
	52
	84

	UtW
	43
	81
	21
	78
	52
	82

	EAD
	55
	88
	41
	88
	52
	88


Nursery 1 (little nursery): TREND, higher percentage of attainment for EYPP children in N1 than non-EYPP children (on entry and summer term) – cohort specific.
	
	All
	EYPP
	Non-EYPP

	
	On track aut
	Met sum
	On track aut
	Met sum
	On track aut
	Met sum

	C&L
	69
	79
	77
	79
	62
	79

	PSED
	77
	88
	79
	88
	75
	79

	PD
	71
	88
	81
	85
	65
	79


PROGRESS SUMMARY FOR ALL CHILDREN:
	Comm. & Language 
	PSED 


	Physical Dev. 


	% of children made good progress

	96%
	96%
	96%

	% of children made some progress

	3%
	3%
	3%

	# and % of children demonstrated limited progress against the curriculum 

	1%
	1%
	1%






Externally provided programmes
	Programme
	Provider

	Wellcomm
	G.L.Assessment
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High impact for low cost based on extensive evidence.





image3.png
Early literacy approaches @

Moderate impact for very low cost based on extensive
evidence.
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